Review of Teaching Practice	 

Session/artefact to be observed/reviewed: Slides for Lecture – Creative Retail Future unit launch
Size of student group: 67 MA students
Reviewee: Enshang Shang
Reviewer: Carys Kennedy

Note: This record is solely for exchanging developmental feedback between colleagues. Its reflective aspect informs PgCert and Fellowship assessment, but it is not an official evaluation of teaching and is not intended for other internal or legal applications such as probation or disciplinary action.


Part One
Reviewee to complete in brief and send to reviewer prior to the review

What is the context of this session/artefact within the curriculum?

This session is the Unit Launch and Week 1 lecture for the Creative Retail Futures unit on the MA Global Fashion Retailing course. Adopting a futures-oriented perspective, the unit explores and critically examines innovative strategies that enable transformation within fashion retail. Drawing on experimental, experiential, innovation, and technological approaches, students apply relevant theories to evaluate existing retail practices and develop new ideas for retail channels, touchpoints, places, and spaces across both physical and digital environments. The unit requires a combination of independent study and collaborative teamwork to support the development of the creative skills, attributes, and knowledge required of future retail leaders.

Students engage with a live industry project brief in this unit, where the final assessment involves conducting research and analysis, visualising their proposed concept, and delivering a group presentation in response to the brief.

How long have you been working with this group and in what capacity?

67 students, While this was the first teaching week for this unit, I had previously met them on other units within the course.

What are the intended or expected learning outcomes?

The Unit Learning Outcomes are as follows:

LO1 – Apply theories and practices of innovation, customer experience, and engagement strategies to ideate new creative retail solutions for fashion retailers (Enquiry).

LO2 – Critically analyse current retail environments and evaluate how global fashion retailers create, maintain, and innovate their brand identities across both physical and digital contexts (Knowledge).

LO3 – Interpret, evaluate, and appraise contemporary approaches to retail environment presentation on a global scale, and demonstrate their impact on consumer engagement (Process).

LO4 – Demonstrate personal and professional development through managing complex decision-making within a collaborative creative retail team project (Communication, Realisation).

What are the anticipated outputs (anything students will make/do)?

The session is structured into two parts:

Part 1: An introduction to the unit, providing students with an overview of the unit structure, including the Scheme of Work, Learning Outcomes, Assessment Brief, and the Live Client Project Brief.

Break

Part 2: An introduction to branded retail environments, including key concepts such as servicescapes and storytelling through store design.

Are there potential difficulties or specific areas of concern?

The lecture content focuses on the admin side and theoretical business concepts, which is therefore largely text-oriented, which may present challenges in maintaining engagement and ensuring clarity of understanding in a large cohort setting.

Additionally, 66 out of the 67 students in the cohort are international, with English not being the first language for over 95% of them. This may affect the accessibility of theoretically dense material and requires careful pacing, clear explanation of key concepts, and the use of visual or applied examples to support comprehension.

How will students be informed of the observation/review?

NA

What would you particularly like feedback on?

I would particularly appreciate feedback on my lecture content design, including the clarity and effectiveness of how I introduce the unit structure, expectations, and assessment requirements in this first teaching session. I would also welcome feedback on how clearly theoretical concepts are communicated and supported through applied examples.

Note: the lecture includes several video-based case studies within the slides, to effectively support student understanding and engagement with theoretically dense material, particularly for a large, predominantly international cohort whose first language is not English.

How will feedback be exchanged?

Written feedback in part two and verbal feedback during the meeting.



Part Two
Reviewer to note down observations, suggestions and questions.

Thanks Enshang for sharing the slide deck for Creative Retail Futures. You asked for feedback in three areas: lecture content design; clarity and effectiveness of how the unit structure, expectations, and assessment requirements are introduced; how clearly theoretical concepts are communicated and supported through applied examples.
Here are some notes based on our discussion:

· The slide deck is clear and full of detail, without being too text heavy. There is a clear structure and flow from the slide deck. My impression was that this would be a helpful revision/self-study tool for students, and you confirmed that students can access the slide deck on Moodle.

· You explained that you’ve make some enhancements to the slide deck to inherited from the previous unit lead, including the inclusion of images, bold text and red text for emphasis. I thought the bold and red text were particularly successful in drawing attention to key words and concepts.

· This is a comprehensive briefing, and I wondered whether students might benefit from the lecture being recorded, or potentially a flipped classroom approach. What do you think the pros and cons of a flipped classroom approach might be for this presentation?

· I was curious about how students respond to the ‘Questions?’ prompt, knowing that students are often reluctant to ask questions in large groups. Your impression is that students seem comfortable with you, both because they met you at induction and also because you are an international lecturer and you create a culture where linguistic diversity is welcome. Even so, I’m wondering what techniques/approaches you could use to open up questions for students with less confidence. Examples could be digital tools (e.g. mentimeter, Padlet), post-it notes/question boxes, or ‘think-pair-share' approaches. Do you think any of these might be effective in your context?

· I appreciated how you use the Unit Briefing to generate excitement about this Live Project and working with industry partners, using stars and colour to emphasise that this is a special opportunity. You explained that calling it a star unit helps to introduce the idea that this is not just an MA project but a live project which is helpful for their professional practice.

· I also noticed that you provided clear guidance about expectations that often are left unspoken/tacit in Higher Education. Slide 27 (‘Preparation’) is a good example of this. We spoke briefly about the concept of the ‘hidden curriculum’ or ‘implicit curriculum’ and these are concepts you may want to read more about and consider how you respond in your teaching. 

· We talked briefly about the Teamwork Agreement, and the assigning of specific roles so that students can work to their strengths in the project. Here’s a link to the Inclusive Group Work leaflet I mentioned: to what extent do you feel this project enacts these suggested practices?

I hope these notes are helpful, and give you an opportunity to reflect on the slide deck you shared with me. I have included some prompt questions (in bold) for you to reflect on. You don’t have to answer all the questions – just respond in Part 3 to what feels of interest following our discussion (up to 500 words).



Part Three
Reviewee to reflect on the reviewer’s comments and describe how they will act on the feedback exchanged. Reviewee should return this to the reviewer once complete.


Thanks Carys for the valuable and insightful feedback! This discussion provided a helpful opportunity to reflect on how the Creative Retail Futures unit launch lecture functions both as an introduction to the academic content and as a moment to establish expectations, motivation, and a sense of direction for students at the beginning of the unit.

One aspect I would like to continue developing is the design of the lecture slides as both a teaching tool and a resource for independent learning. Ensuring a clear structure, highlighting key concepts through formatting, and integrating visual examples helps students navigate complex material, particularly in a cohort where the majority of students are international and may wish to revisit materials after the session. Making the slide deck available on Moodle supports this approach and allows students to engage with the content at their own pace.

The discussion also prompted me to think further about how students engage with questions in a large lecture setting. While students generally appear comfortable interacting in my sessions, I recognise that some may still feel hesitant speaking in front of a large group. Moving forward, I will explore additional strategies that allow students to contribute questions or reflections in lower-pressure formats. Digital tools such as Miro or Padlet, as well as small paired discussions before inviting whole-class responses, could help create more inclusive opportunities for participation.

Another area of reflection relates to the balance between delivering detailed briefing information and maintaining engagement in a lecture that includes administrative and theoretical components. Recording the lecture or experimenting with elements of a flipped classroom approach may be useful strategies to explore in future iterations of the unit. Providing certain informational elements in advance could allow more lecture time to focus on discussion, applied examples, and clarification of key concepts.

Our conversation also highlighted the importance of making implicit expectations visible to students. In a diverse cohort, aspects of academic practice that may appear obvious within UK higher education can remain unclear to students who are unfamiliar with these conventions. Continuing to explicitly communicate expectations around preparation, teamwork, and participation will therefore remain an important part of my teaching practice.

Overall, this reflection has reinforced the importance of designing teaching materials that support clarity, accessibility, and engagement while remaining attentive to the needs of a large and internationally diverse cohort. Moving forward, I will continue refining approaches that support participation, transparency of expectations, and flexible access to learning resources.

